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Welcome 

Welcome and thank you for your interest in Mukilteo School District’s recovery plan. The state 
requires a checklist of our plans to assess students’ academic and well-being needs and begin 
to address them this coming school year. The Office of Superintendent of Public Instruction 
(OSPI) included an in-depth guide to help school districts develop their plans. Our district is 
taking the opportunity to deeply engage in the planning process and use the data and feedback 
we gather to move our district forward to better serve our students, staff and families. While 
there will be several immediate steps, much of the work and progress reporting will take years. 
That makes our planning and process extremely important. The following pages give an 
overview of the plan and will continue to evolve over the next year or two.  

This plan represents a lot of research, input and thinking from staff, students, families and 
community members. We want to thank the district leadership staff for their contributions 
throughout the year and for wrestling with big changes and decisions even during a pandemic. 
We also want to thank the many staff, students, families and community partners who took time 
to share their thoughts, questions and experiences throughout this process to help us improve 
and respond to changing needs in our community.  

With gratitude, 

Dr. Alison Brynelson, Superintendent 
Heather Tow-Yick, Deputy Superintendent 

https://www.k12.wa.us/sites/default/files/public/communications/2021docs/OSPI-Academic-and-Student-Well-Being-Recovery-Plan-Planning-Guide.pdf
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Overview 

As a result of the pandemic, school districts across the nation are looking at more 
comprehensive ways to ensure students are doing well academically and emotionally. Mukilteo 
School District is developing a recovery plan to help identify student learning gaps and the steps 
needed to help close those gaps. Similarly, the plan will include a diagnostic tool to gather 
students’ social emotional needs and strategies to provide needed support. The comprehensive 
plan has several opportunities for input from students, staff, families and community partners. 
The draft plan is available in pdf format in English and Spanish and in the body of the following 
webpages so that viewers can review the content using the Google Translate feature of the 
district website. 

Have feedback on the draft plan? Please let us know through this online ThoughtExchange by 5 
p.m. on May 23.

We’ll share the plan and community feedback with the school board during their regular board 
meeting on May 24. The final plan will be submitted to OSPI by June 1, 2021. 

Mission: The Mukilteo School District is committed to success for every student, accomplished 
through powerful teaching and learning, dedicated staff and community support. 

We believe: the district’s diversity is a quality to be valued, respected, and celebrated. 

District Goals 2019-22:  

Goal 1: Student Achievement - Ensure equitable access and support for every student. 

Goal 2: Learning Environment - Enhance the learning environment.   

Goal 3: Parent and Community Partnerships - Engage in a shared commitment for student 
success.  

Structure of Work: 

Deputy Superintendent Heather Tow-Yick is leading on behalf of Superintendent Alison 
Brynelson on managing team leads and the integration of the work. An overview of the work is 
available online.  

https://my.thoughtexchange.com/scroll/240702685
https://my.thoughtexchange.com/scroll/240702685
https://www.mukilteoschools.org/site/handlers/filedownload.ashx?moduleinstanceid=254&dataid=33421&FileName=19-22%20district%20goals%20adopted.pdf
https://docs.google.com/presentation/d/1QJaCAKr0lck_naSF3j0SgELUnZqb6H8O3YGd62dbwps/edit?usp=sharing
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Current Data and Current State 

Before learning and well-being can be assessed and progress measured, it’s important to 
understand what information we already have about student well-being and learning. In this 
section, you’ll find student learning assessment and social emotional data that reflects how 
students were doing before and during the pandemic.  

Academic Data 
Mukilteo School District has approximately 15,000 students enrolled in grades pre-kindergarten 
through 12. Prior to the pandemic, the district student achievement as measured by the Smarter 
Balanced Assessment data was flat. Attendance rates were high (near 90 percent attendance 
year over year) and graduation rates were increasing slightly. The overall data for the district 
showed the opportunity gaps that exist between privileged students and those who are furthest 
from educational justice. Students who identify as Native, Pacific Islander, Black, Latinx, 
students who are receiving additional services based on income, language proficiency, 
disabilities and students experiencing homelessness need additional time, support and/or 
extracurricular activities for academic growth and well-being. The issues apparent in the data 
have been made worse by the schooling loss related to COVID-19.  

Key findings of data review 
● Student kindergarten readiness remains flat, with Native American, Latinx, Pacific

Islander, students with disabilities, English Learners and students experiencing poverty
all lagging behind their peers in all areas of readiness. (Data Source: WaKIDS)

● Preliminary district assessment data this year show that over 50 percent of Black, Latinx,
and Native American elementary and middle school students are scoring below the 50th
percentile in reading. Multi-Racial and White students are also suffering from the effects
of schooling loss in math.

● English Learners in all demographic groups have seen their proficiency rates on the
English Language Proficiency Assessment decline between 2019 and 2020.

● Students with disabilities are also disproportionately lacking access to grade level
content and curriculum with general education peers.

● Students experiencing homelessness are also experiencing the effects of COVID
schooling loss.

● Pacific Islander students are the least likely to be on track to graduate at the end of 9th
grade. Latinx students, English Learners, students with disabilities and students
experiencing poverty are also less likely to be on track than their peers.

● Latinx, Pacific Islander, English Learners and students with disabilities also have the
lowest graduation rates. State data reveals that some English Learners and students
with disabilities take an additional year to graduate. The five-year graduation rate for
students with disabilities is 67 percent.

● Pacific Islander, students with disabilities and students experiencing homelessness have
the lowest attendance rates in the district, trailing between 10 and 30 percent behind the
district average.
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● Students with disabilities and students experiencing homelessness are twice as likely to
experience discipline as their peers. Discipline rates across all demographic groups
have declined over time, but the racial and special populations gaps persist.

Well-being data 
Over the past year, the district has used several methods to gather student and family voices. 
including online surveys, ThoughtExchange, outreach through and with community partners, 
empathy interviews, focus groups, work groups, interviews and community forums. Some 
events focused on well-being related topics while others focused on more general learning 
feedback. Most recently, district leadership invited students, staff, families and community 
partners to a weekend community forum to share more deeply what they need and how schools 
can help with those needs. Interpretation in three languages in addition to English was provided 
simultaneously.  

District leadership uses this performance data and multiple methods of feedback to bring the 
needs of our students into one picture. Details about the community engagement opportunities 
are described in the Student and Family Voice section. 
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Racial Equity Analysis 

A key component of the district’s recovery plan is developing and reviewing it with equity in 
mind. For example, how might a certain strategy, assessment tool or other component affect 
people with different races, cultures, abilities, etc.? Every part of the plan has been reviewed 
using the Educational and Racial Equity Analysis Tool to help guide thinking and planning for 
the best possible outcome for all students, and especially those who may be underserved or 
farthest from racial justice.  

As part of its commitment to equity, Mukilteo School District developed the Educational and 
Racial Equity Tool and facilitator's guide last year based on a similar tool used by Puget Sound 
Educational Service District, Seattle Public Schools and Portland Public Schools. The tool was 
tested and refined by district Cabinet members and applied to determining the three-class block 
schedule for the 2020-21 school year. The tool was modified to use in developing the recovery 
plan. It is still evolving based on feedback and further experiences using the tool.  

As part of the review before any full work starting, the following insights surfaced through the 
equity review. They will be incorporated into the work and included in this description of what we 
plan to accomplish in supports of students: 

● How can we ensure we are looking at student growth and progress regularly?
● How can we continue our transparent communications and continue to gather ongoing

feedback from students, the community and families?
● How can we ensure we establish systems for feedback, continuous learning and

immediate view of available and dynamic data?

The district will use this tool to review the progress on a quarterly basis starting in October 2021. 
The tool will be revised after reflecting on the process to develop this recovery plan and used 
districtwide next year and beyond.  

https://www.mukilteoschools.org/Page/15379
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Student Well-Being 

Student well-being is critical for learning as well as supporting students in understanding, 
managing and developing their emotional and physical health. There is a correlation between 
student well-being and academic performance. Staff and families have large roles in student 
well-being as they model and relate to students.  

During the 2020-21 academic year, social emotional learning (SEL) focused on COVID-
impacted needs while also building a foundation for future SEL work. Those efforts included: 

● Used the district’s tiered approach to recognize, screen, and respond to emotional and
behavioral distress. This tiered approach includes direct instruction of developmental
social and emotional curriculum, processes for screening and identifying students in
distress, and a systemic approach to responding to individual and collective crisis
situations.

● Reviewed and updated the Elementary Suicide Prevention Plan for Distance and Hybrid
Learning to outline the district’s prevention and intervention plan to support students at
risk of suicide or self-harm.

● Updated partnership agreements with mental health providers to streamline services,
increase access, and speed of service for students and staff districtwide.

● Developed a HealthyU website linked on every school and district webpage to provide
mental health and other resources for students, families, and staff. The team researched
and identified resources and services to meet the needs of Black, Indigenous and 
People of Color (BIPOC) and communities that represent a diverse range of identities
and expressions of gender and sexual orientation.

● Partnered with Center for Human Services, a trauma-informed agency, to provide 
student access to mental health services to all school district buildings.

● Partnered with Providence to provide Work2BeWell, a digital wellness and
empowerment program focused on positively impacting the emotional well-being of
teens and promoting mental health. Committed to anti-racist work, the program applies a 
diversity, equity, and inclusion lens to programming and is deliberate about identifying
resources for BIPOC teens.

● Provided “Addressing Racism” resources to Mukilteo students, families, and staff
through the district “Need Help?” channel on the district and school webpages. These
resources provide options for seeking professional support in the face of racism as well
as how to be part of the conversation and action in support of an inclusive and equitable
society.

● Partnered with both the Employee Assistance Program and Anchored SEL to build and
disseminate a multi-level, districtwide plan focused on adult self-care and building social-
emotional fluency for staff, leadership, families and community partner organizations.
The family course and community conversations are also available in Spanish and
Russian. This program was offered to families, staff, and BIPOC community partners
from November 2020 to May 2021.

● Addressed post-election stress by sharing resources related to the election to support
staff, student instruction and for families to support students at home.
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● Partnered with Connect Casino Road to support a cohort of 30+ families and pilot new
ways to increase family resilience. The work has focused on increasing access to trained
mental health professionals, early identification within a culturally responsive
environment, increasing mental health awareness, and decreasing the stigma and
isolation among our Casino Road BIPOC and immigrant families.

A universal, and targeted approach 
School districts are aware students, families and staff will have social emotional needs that must 
be assessed, addressed and supported. We anticipate there will be a need for students and 
staff to heal from effects of the pandemic and those needs will unfold in coming years. Mukilteo 
School District’s plan includes strategic support for those needs.  

Student well-being is embedded in returning to in-person learning as we return to greater 
normalcy. To prepare, we are adding to existing support for a more comprehensive, non-
punitive program that can be consistently applied and monitored throughout schools. That 
program will likely change and improve as we gather and act on student, family and staff 
responses and view the data over time. To do this we are focused on outreach, strengthening 
relationships and expanding learning options for all students. We will also create additional 
access to learning through the following: 

● Summer school classes are available to K-12 students to help with return to school
overall. Specific supports for students by grade level include social emotional, physical
fitness, credit recovery needed for graduation and academics.

● Surveying students and responding to any data/insights we learn from the survey results
● Supporting student transitions as they move from one year to the next, with a focus on

students entering K-1, 6-7, and 9-10
● Student to student support teams in which students drive outreach to new middle and

high school students to make sure they feel included and have the information they need 
to be successful. Examples include WEB and LINK Crew activities that start earlier and
include all secondary grade levels.

● Focused outreach and reconnection with students who didn’t participate in school during
the pandemic to recapture them to engage in school activities

● Surveying students and responding to any data/insights we learn from the survey results
● Expanding and improving student supports for next year
● Connecting students and families to support through school-based programs

Students with special needs 
As a result of the pandemic, every student in Washington experienced unprecedented 
interruption to in-person learning. Many students did not make appropriate progress on pre-
COVID Individual Education Plan (IEP) goals due to school facility closures, missed or delayed 
services, or barriers accessing remote instruction, despite efforts of school districts, educators, 
families, and students. OSPI’s expectation, consistent with the need to provide a free 
appropriate public education, is that IEP teams consider the individual need for recovery 
services for every student with an IEP from preschool to age 21. 

https://www.mukilteoschools.org/Page/12059
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Building strong relationships among students, families and educators 
We know that relationships are key to supporting student learning and to strengthening the 
organization and community. They are also critical in preventing and supporting mental health 
needs. We commit to building and maintaining positive relationships with students and families. 
Some of the strategies the district will use to build and strengthen relationships include: 

● Expanding school and district communications to ensure outreach in multiple languages
and modes

● Revising practices and procedures to increase access and use of translation and
interpretation services; developing a system to track interpretation and translation
services by building

● Creating linguistically and culturally relevant family communication in the family’s home 
language

● Creating linguistically relevant technology strategies to improve family preparedness for
distance learning

● Developing an outreach plan to increase one-to-one contact with families whose home
language is not English

● Developing a multilingual Family Information and Engagement plan to reach and serve
families in preparation for 2021-22 academic year

● Exploring the idea of focusing on social emotional needs for the first weeks of school as
staff did in fall 2020

● Offering family/teacher conferences in middle and high schools
● Continuing family/teacher conferences at the elementary level
● Building a Natural Leaders program districtwide for grassroots family engagement.

Natural Leaders is a program focused on underserved families including immigrant and
refugee families. The program provides training, mentoring and support for parents to be
strong leaders in their school community.

● Strengthening relationships with family-focused and trusted organizations (Connect
Casino Road, ChildStrive, United Way, Washington Alliance for Better Schools,
Washington Family Engagement)

● Expanding the creation of Family Academy and technology-related instructional videos

Equity checks to ensure racial disparities are not perpetuated 
By partnering regularly with BIPOC community organizations, staff, students and families, and 
analyzing plans with the racial equity tool, we check to ensure racial disparities are not 
perpetuated. In addition we will review and update the bias reporting process as needed. We 
will align and coordinate district-level work among parent liaisons, student support advocates 
(SSAs), elementary support specialists (ESSs) which include social workers, school 
psychologists, and school counselors to increase equitable access, opportunity and system 
supports. 
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Student and Family Voice 

Over the past year, the district has used several methods to gather student and family voices. 
including online surveys, ThoughtExchange, outreach through and with community partners, 
empathy interviews, focus groups, work groups, interviews and community forums.  

Through online surveys and several ThoughtExchange processes, provided in multiple 
languages, thoughts were gathered about several topics including distance learning, health and 
safety concerns, plans to return to school, student engagement in distance learning, and 
student well-being. Students had the opportunity to share their thoughts through high school 
student forums twice this year in addition to electronic feedback tools. The district held multiple 
family webinars in English and Spanish with opportunities to share thoughts and ask questions. 
Many other opportunities for feedback came up with research to support distance learning 
options for the 2021-22 school year. 

District leadership met with approximately 40 Black, Indigenous and People of Color (BIPOC) 
community leaders representing over 100 students to gather their feedback about distance 
learning in August 2020 and interviewed students directly about their experiences with distance 
learning in November. Mukilteo School District is a close partner with Connect Casino Road 
Collaborative (CCR). CCR serves 31 immigrant families (83 school age children) who reside in 
the Casino Road community and attend school in Mukilteo School District. We also 
administered an optional student well-being survey by the Office of Superintendent of Public 
Instruction (OSPI) to middle and high school students in March 2021. The survey was offered 
statewide and the student responses from Mukilteo School District will be received from OSPI in 
early June.  

What we heard 
● BIPOC community leaders shared their community members were most concerned about 

technology, communications and well-being.
● Connect Casino Road reported 100 percent of their families are experiencing stress and 

anxiety.
● Before the pandemic, over 50 percent of students reported that school did not let their 

family know when they had done something well in the 2018 Healthy Youth Survey. The 
results also reflected that over 50 percent of survey respondents reported their teacher did 
not praise them when they worked hard.

● Students and families have told us they want to know about their progress and are 
concerned about lost learning opportunities; they want to be back in school but have a 
remote option; and they want mental health supports more available.

Additionally, we found an increase of participation in Individualized Education Plan team 
meetings with families using Zoom to meet, and we hope to continue the partnership with 
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families through this process that is more accessible and convenient, in whichever modality 
works best for the family, either in-person or remote. 

Overall, we heard that students and families want more options, more opportunities for 
engaging and feedback on student progress and more consistent communication between 
schools and families.  

Engaging student and family voices in the planning for recovery and acceleration 
Schools have also engaged students and families about acceleration and recovery, expanded 
learning, and transition supports for the new year. These efforts have included schoolwide 
surveys and targeted family interviews to maximize outreach to all families, and ensure we 
capture the voices of families that have been traditionally marginalized. Here are some of the 
ways we have included student and family voices and ensured there was a school advocate for 
their interests:  

● Student and family representatives in the SEL and Mental Health Work Group and
subgroups

● Student led and represented in the Work2BeWell mental health program
● Student inspired and represented in the development of the HealthyU program
● Key Communicators - Group of family liaisons and two family representatives from each 

school who meet monthly
● Distance learning for the future - family and student focus groups with over 80

participants
● BIPOC Community Leaders group
● Title I and Title III Special Programs committee meetings
● Parent liaisons and Natural Leaders - input from their meetings
● Student Directors on the school board
● Associated Student Body representatives

Structures and resources to respond to family and student needs 
● Title I and Title III parent activities
● Parent liaisons, student support advocates, elementary support specialists
● School counselors, college and career readiness staff, High School and Beyond Plan

coordination
● Washington Alliance for Better Schools and Natural Leaders
● District and school website information for mental health resources through the HealthyU

programs
● Family Academy and technology learning videos
● Anchored SEL staff and family trainings
● Work2BeWell partnership with Providence
● Translation and interpretation services
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Professional Learning 

To understand the diagnostic tools and act on the results of academic and social emotional 
assessments, staff will need training. The district will identify and provide staff training on many 
topics in the coming years to support student learning recovery and provide social emotional 
instruction. 

In the 2020-21 school year, Mukilteo School District focused its professional learning efforts on 
three areas: Social Emotional Learning, Equity and Instructional Technology. We worked to 
connect the topics so they were not offered in isolation. Over the course of the year, district 
teachers and leaders have been involved in several learning opportunities that have informed 
our work and our direction for the 2021-22 school year. As a result of the learning, instructional 
leadership drafted a list of professional learning activities planned for 2021-22 from each 
department. A team of additional district instructional leaders reviewed the list to determine 
areas of focus for the year based on prior knowledge of needs and through discussion for what 
is needed next year and beyond. These areas will be Social Emotional Learning, Equity and 
Universal Design for Learning. 

The professional learning team will share the information compiled along with the areas of focus 
for additional input from other stakeholders including principals, teachers and the SEL and 
Mental Health Professional Learning subgroup. Once all input is gathered the information will be 
used to develop one comprehensive Professional Learning plan for the 2021-22 school year. 
This document will guide the adult learning in Mukilteo School District for the year.   

The professional learning plan will include foundational blocks for all three areas and will 
provide avenues for integration of these areas over the course of the year. The professional 
learning plan for teachers and administrators will leverage and connect to the Teacher and 
Principal Evaluation and Growth Program (TPEP). The specific criteria to promote positive and 
inclusive school culture, use of multiple data to inform progress and growth, and partner with 
families and the school community align directly to our increased efforts to support all our 
learners. The plan and activities will be designed collaboratively and will combine key aspects of 
each area as much as possible.   

We plan to 
● Share the list of possible activities with a larger group of stakeholders for input that

include principals, certificated staff, classified staff, and teachers.
● Design and communicate one staff training plan and comprehensive view for the district
● Collaborate across work teams to prioritize professional learning needed to address

students’ academic and social emotional learning needs
● Determine foundational professional learning and choice pathways
● Create framework to include synchronous, asynchronous, remote and in-person options
● Develop and implement an evaluation system of professional learning that measures the

impact on instructional practice, student achievement and well-being
● Continue to research and expand professional learning opportunities that meet the

needs of certificated and classified instructional staff
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Recovery and Acceleration 

Recovery refers to helping students close any learning gaps that may have occurred in the past 
year. Acceleration means supplementing students’ learning to quickly bring them to grade level 
standard while continuing students’ learning with the current curriculum and grade-level 
standards. Teachers may need to provide instruction at and in different modalities to meet 
students’ needs. This approach is used in most classrooms as part of effective teaching, but 
returning from a year of distance learning will have likely resulted in wider gaps of student 
understanding and skills that must be addressed.  

In this pandemic we must acknowledge the negative impacts for specific student demographic 
groups, including those who are furthest from educational justice, those who identify as Native, 
Pacific Islander, Black, Latino/a/x, students who are receiving additional services based on 
income, language proficiency, disabilities and students experiencing homelessness. To meet 
this need, we have repeatedly reached out to our student and family communities, and reviewed 
student achievement, attendance, and engagement data as a means of collecting feedback 
from our stakeholders. We will continue this in examining the success of our efforts moving 
forward, notably around any racial inequities that might increase the opportunity gap. 

Our approach to acceleration and recovering learning keeps all students learning at their grade 
level and beyond rather than through tracking or remediation, building on what they already 
know, and identifying and filling gaps to help them complete grade-level coursework. This 
means a dedication to ensuring access to and support of grade-level content and curriculum for 
all students. 

To accomplish this, we will need to augment what we currently have in place. Our approach will 
be focused on universal, accessible learning for all students supported by targeted efforts where 
we have immediate data about student needs. The district will leverage multi-tiered systems of 
support efforts and continue to bring cohesions to this work across academics, social emotional 
learning and well-being, professional learning and instructional practices. This will inform both 
instructional strategies and support for small and flexible groups, one to one learning and whole 
group inclusive, instruction during the school day, and for additional learning outside of the 
school day as well. All strategies for recovery and acceleration will leverage real-time data about 
student progress and well-being and align to the different types of supports so all students can 
access grade-level content. We hope that our students and families will know what their 
progress is and develop the confidence to pursue additional opportunities that are aligned to 
areas of need. 

Specifically, we will continue with using additional time before and after school for academic, 
and activities-based learning or enrichment. Our efforts to deepen relationships will require a 
reimagination of our current practices and more intentional work to ensure each child has at 
least one adult who is tracking their progress and well-being holistically. 
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We plan to build in additional opportunities both within the school day and before and after 
school that allows for students to recover and accelerate learning and have access to high-
quality enrichment both synchronously and asynchronously. As we prepare for the summer, we 
plan to offer additional summer and transition programming as described earlier that will be 
accessible to all students. Additional efforts to partner with community-based organizations and 
online tutoring organizations are slated for next school year.  

Summer programs will build students’ academic skills to fill gap areas, as well as provide 
opportunities for acquainting students with how to be successful in school and address social 
and emotional needs. This summer, programs will include both in-person and distance learning 
elements, depending on the program. Elementary school summer programs are generally for 
students who need extra support in grade-level content and are recommended by staff. Middle 
and high school students can earn or make up required academic credits or enroll in Elite 
Fitness through summer school. Some students with Individualized Education Plans (IEPs) are 
eligible to receive extended-year services this summer as well, and many will continue to 
participate in Unified Sports and Special Olympics.  

Elementary teachers currently use a standards-based progress report system. At the secondary 
level an equitable grading committee will make recommendations on developing equitable 
grading practices, including an emphasis on the mastery of standards. As this work proceeds it 
will mean teachers will reconsider instructional moves in the classroom, teaching and reteaching 
specific standards as needed, promoting flexible grouping of learners around clusters of 
standards at the classroom level. This effort directly supports recovery and acceleration and will 
continue throughout the school year.  

As we continue to support the transition of our students, our teachers will need real-time access 
to data that reflects what standards, or clusters of standards, a student knows or needs 
additional instructional support to learn. Partnership between teachers across grade levels and 
content areas can help support learning holistically for all students, and we plan to support more 
time for collaboration and problem solving for student success.  

Recovery and acceleration are bolstered by ensuring access to extracurricular and enrichment 
activities and athletics that are responsive to student needs and interests as they return from the 
isolation of the pandemic. This means ensuring free, inclusive, and accessible participation for 
all students, including transportation after school. 

Ultimately, the benefit of our efforts will be a return to learning for all students, enabling them to 
continue their lives with rich opportunities and choices that excite and foster a love of learning. 
This may also have unintended consequences such as additional costs for tutorials, or schedule 
changes to accommodate daily intervention and support, all of which will require continued 
monitoring and evaluation to mitigate any concerns. Additionally, we will continue to reach out 
for stakeholder feedback and examine achievement data as we ensure continuing educational 
equity for all students, families, and staff. 
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Diagnostic Assessment 

It’s important to assess students’ current academic and social emotional needs and abilities to 
understand what supports are needed. We need data on a regular basis to know where 
students are in their learning and their well-being. Staff will meet regularly to discuss and adjust 
course at a school and district level. Several diagnostic tools will be used to gather information 
from students and, in some cases, staff and families. The district’s goal is to meet quarterly to 
review data and develop next steps. 

Currently, there are diagnostic assessments used in elementary schools for reading, and across 
all grade levels for literacy and math. Our current ability to assess progress is limited given the 
frequency of administration. The district does not have a method to diagnose the social 
emotional well-being of staff, students or the climate and culture of the larger organization.  

In order to do regular data reviews, the district will need to develop a comprehensive system of 
progress monitoring that is unbiased and encompasses all aspects of the district and student 
well-being. Key aspects of progress monitoring system will need to include: 

● Progress monitoring of the whole child, which includes academics and well-being
● School and district climate and culture
● Eligibility of students who need acceleration and support. This includes students who are

eligible for services in English Learning, Learning Assistance Program, and Title I.
● Expansion of pilot of additional academic diagnostic assessment in tools
● Research for methods of progress monitoring that are culturally responsive, apply a

racial analysis and use a whole child approach
● Evaluation of the implementation and effectiveness of professional learning

Real-time academic and well-being data 
In addition to the need for reliable, real-time data, staff need training, support and knowledge of 
that data’s meaning for understanding of their students’ learning. Staff members’ understanding 
of the current data and what we learned from BIPOC leaders about the families they support, 
should inform their teaching and social emotional approach. To gather and use the data well, 
the district will: 

● Identify and implement a well-being diagnostic assessment for students, families, and
staff focused on monitoring, assessing, and targeting Tier I universal supports for well-
being.

● Support the implementation of tools to evaluate and diagnose acceleration programs
● Implement a data analysis system that allows for the examination of academic and SEL

data together for planning and program development
● Research and implement data dashboard to collect assessment results for measuring

progress
● Provide basic assessment and data literacy training across the district
● Implement a train the trainer model for training key staff to work with data to make sound 

instructional decisions
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Analysis 

● Develop a process with building leaders to convene grade level and department teams
at regular intervals to review data and to plan for instruction

● Develop a data review process for well-being diagnostic and survey data with district
administrators to understand the impact of strategies for intended groups of students
that will adjust and drive actions for improvement

Equity 

● Establish data procedures that ensure analysis of disaggregated data for equity
● Train staff in understanding bias in using qualitative and quantitative data
● Gather and share feedback from stakeholder groups on each progress monitoring tool

used
● Ensure adopted progress monitoring tools are adaptable to different cultures, races, and

are unbiased, or that bias is minimized (use of Educational and Racial Equity Analysis
Tool and feedback from stakeholder groups)

The role of diagnostic assessments will be key to our approach to expanded learning 
opportunities moving forward into the summer and beyond. Embedding consistent diagnostic 
tools to guide instruction will also impact our acceleration and recovery efforts. Notably, this 
supports what we have heard from students and families about regular and immediate 
knowledge and access to students learning and progress. The goal of all data collection will be 
to inform student progress and where we can partner to adjust together. 
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Community Partnerships 

Community partners are critical to supporting students and families and can often provide 
services and resources that are outside the school day or not available in the district. 
Community organizations often have relationships with families based on neighborhoods, 
cultural backgrounds, languages, spiritual beliefs, and needs. The district values partnerships 
with community organizations to better support families through a variety of services.  

Leveraging community partnerships can be critical to developing new expanded learning 
opportunities as we create additional access to learning for students in summer offerings and 
after-hours programming, building on established collaborative efforts and nurturing new 
partnerships. Similarly, our partners can help our acceleration and recovery efforts, and 
potentially in support of student transitions from one year to the next.  

As noted in the Current State and Well-Being sections, there are several partnerships and 
efforts underway to increase our capacity to meet student needs, especially in support of well-
being. As we grow and expand our capacity through partnerships, we will seek to strengthen our 
relationships with diverse communities and organizations to amplify community voice and 
increase impact. Below are examples of current and future partnerships: 

● Strengthen existing partnerships with YMCA, Boys and Girls Club and Sno-Isle Libraries
● Renew collaboration with higher education partners in developing shared programs for

high school students
● Engage with faith-based organizations to work with families
● Partner with Washington Alliance for Better Schools to engage teachers, grow student

and family awareness of after school STEM Academies and to develop a Natural
Leaders program (grassroots family engagement and leadership development)

● Conduct outreach to local businesses for internships and mentoring programs
● Collaborate with higher education to offer courses and increase access to learning for

families in their home language and on a schedule that fits their needs
● Serve on the Diversifying Pathways to Teaching and Healthcare Professions

Collaborative represented by higher education, K-12, and graduate students to focus on
diversifying the teaching and healthcare workforce

● Partner with Washington Family Engagement and Connect Casino Road to offer a
research-based Parent Leadership Training Institute

● Partner with University of Washington Bothell to provide academic support for
Advancement Via Individual Determination (AVID) students

● Partner with local tribes to create learning opportunities to introduce indigenous history,
traditional cultural values, and spiritual beliefs
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Next Steps and Conclusion 

Mukilteo School District is taking this plan for recovery seriously and using the opportunity to 
propel the district into new ways of thinking and acting to better support students, families and 
staff. This is the initial plan, and we know it will evolve over time as we engage further on key 
decisions for tools and methods. It will also benefit from more input from students, families, staff, 
community leaders and partners. Labor organizations, administrators and school teams will also 
be crucial to ongoing planning and implementation.  

Once the plan is approved by the school board and submitted to OSPI on June 1, 2021, the 
most immediate step is to begin rolling this plan out to staff. The efforts and training mentioned 
in the plan will inform professional learning for staff in August 2021. Staff will prepare to begin 
implementing initial strategies in their classrooms and schools. As a district, we will track 
learning and growth using current and new data. We plan to reflect on the progress using the 
Harvard problem solving approach, which is similar to the plan, do, study, act model of 
synthesizing progress and adjustments needed. The Educational and Racial Equity Analysis 
Tool will also be reviewed and updated as needed to use throughout the planning and 
implementation process.  

The first major progress report will be published in November 2021 and submitted to OSPI for 
review. This plan will also align and, in some cases, directly inform the district’s developing 
strategic plan. We hope the alignment and frequent review and adjustment efforts will provide 
clear and consistent goals and strategies to strengthen the district’s success in supporting 
student learning and well-being. 

https://projects.iq.harvard.edu/files/pelp/files/pel083p2.pdf
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